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Workshop Proposal
Society of American Archivists


Workshop Title:   Active Learning: Theory and Practice for Archivists

Goal:
Starting from the premise that learning with primary sources is fun, creative, and engaging, this two-day, hands-on workshop will enable archivists and librarians to set and meet course-related objectives by applying active learning techniques to primary source activities.  Participants will learn to design activities rooted in current educational theory, standards, and disciplinary literacies. Understanding the why and how of teaching with primary sources, participants will be prepared to generate their own activities for a wide range of courses and original sources and learn classroom skills by doing them 


Purpose and Rationale for the Workshop:
After graduation, students will rarely find information in single sources like school textbooks—instead, the Internet presents an overwhelming number of sources.  Teaching students how to analyze and interpret information from a variety of sources is no longer a novelty, but a necessity. Primary sources are key resources for teaching students to think.  Archives will become the laboratory of the humanities.  This workshop will prepare archivists for this vital role for archival holdings—understanding active learning approaches, skillfully selecting sources, designing primary source activities to meet course objectives, and assessing the impact of primary source “laboratory” experiences on student accomplishments. 


Objectives:
	Participants will be able to:
1. state the rationale of and describe three key approaches to active learning and how primary sources are key resources in these approaches;  
2. utilize active learning theory, school standards, and disciplinary literacies to design primary source activities that support higher order thinking;
a. comprehension
b. analysis
c. evaluation
d. interpretation/synthesis/creation
3. in collaboration with instructors, create primary source activities to support course objectives;
4. guide classroom activities in terms of discussion, timing, and small group work; 
5. assess the impact of primary source activities and revise where needed;


Participant Outcomes:
By the end of the workshop participants will understand and be able to appropriately apply: 
Active learning principles and approaches using primary sources;
Advantages of teaching disciplinary literacies along with content;
Current research about how students learn thinking skills;
Historical literacies—close reading/comprehension, analysis/sourcing, evaluation, interpretation
How Common Core and literacy standards relate to primary source instruction.

In addition, participants will have had opportunity to practice and design a class activity that:
Integrates objectives and assessment; 
Uses a manageable number of sources appropriate for course content, student ability and interest, session length, and objectives;
Uses appropriate assessment and scaffolding tools; 
Develops their stance, voice, and philosophy as a co-instructor in an active learning setting.
 
	Participants in this workshop will be able to explain and promote these new uses for primary sources to colleagues, instructors, and administrators.  

Support the continued development of teaching skills within the profession.


Intended Participants:
Participants are likely to be professionally trained archivists or librarians in academic, high school, or heritage institutions who have had little or no rigorous course work in pedagogy, classroom management, or recent educational research.  At least half will currently have responsibilities for teaching with primary sources and enroll in the workshop to enhance their knowledge and skills. A few participants may have been teachers at some point, but had limited or no course work related to teaching with primary sources.  

This workshop focuses on secondary and post-secondary settings for several reasons.  Participants are more likely to learn from each other when their student level is similar.  Narrowing the focus also avoids superficial coverage of a wide range of approaches needed at diverse levels.  Focus also creates the time needed to integrate new ideas and practice new approaches. 

A secondary audience is unlikely.  High school and adult education teachers and administrators could benefit from this workshop, but probably will not attend in the absence of continuing education credits.   


Prerequisite Knowledge
	This workshop requires only a basic understanding of the difference between primary and secondary sources, a general awareness of archival holdings and description, and basic computer and online search skills.


Workshop Description:
This hands-on workshop employs the same active learning approaches that it teaches.  In this approach, participants learn from each other and have the opportunity to develop an informed and individualized teaching stance for an active learning environment.  
The workshop consists of ten modules that build upon each other.  Some modules focus on a specific higher-order thinking skills while others focus on classroom teaching skills.  Each module includes informational materials followed by a hands-on activity.   Informational materials explicitly relates the activity’s learning objectives to relevant theory, standards, and teaching methods. Each module includes objectives, worksheets and/or handouts, and assessment tools.  
On the premise that learning consists of integrating prior knowledge with new information, each module includes time for discussion.   When possible, activities will reflect areas of interest that participants supply during registration.  
The first module describes active learning approaches and sets the stage for the learning-by-doing activities of the workshop.   The third module concentrates on teaching techniques—engaging students, modeling, class versus small group work, scaffolding new learning, and dealing with typical bottlenecks to student learning.
The second, fourth, and sixth modules focus on successively higher-order thinking skills students should learn—accurate observation, analysis, well-reasoned evaluation, and interpretation—and how to know which is appropriate for various courses.  The first module highlights the importance of shifting student attention from content to context and addresses problems that arise at all levels when students are asked to use unfamiliar primary sources, decode new formats, or read closely.  The fourth module focuses on evaluating information from multiple sources requiring skills of comparison, analysis, and corroboration.  The sixth module moves from evaluation to interpretation as it prepares students to synthesize evidence from multiple primary and secondary sources and defend their own interpretation using criteria of evidence and logic.  
The eighth and ninth modules are capstone activities.  Module eight demonstrates how to create and employ assessment tools such as class discussion, worksheets, process journals, rubrics for written work, pre- and post-tests, and student writing/presentations/websites/videos.  In the ninth, participants have the opportunity to put into practice what they learned and design their own activity including objectives, activities, sources, worksheets, and assessment tools.  
The fifth, seventh and tenth modules build the skills of the instruction archivist—selecting sources according to cognitive level, class time limits, and material condition of the items. The final module focuses on collaborative teaching.  While there is no silver bullet for building relationships, the workshop provides a forum to discuss outreach and principles of effective co-teaching partnerships.
All activities and surrogate materials used in the workshop have been successfully used in classes or previous workshops.  More detailed information about activities, slides, and handouts will be provided upon request.


Agenda:

First Day

Introduction—introduce instructors, overview of workshop, housekeeping/announcements
Objective: Participants will identify two goals they have for the workshop
		Participants will understand the active learning format of this workshop 
Activity:  Handout packet, their questions
Discussion:  Participants identify their initial goals 
Assessment: Verbal and non-verbal

I  The Reshaped Classroom—overview of active learning theory and classroom practices
	Objective:  Participants will be able to explain the rationale and key methods of active learning
	Activity:  Slide presentation and discussion of their best/worst experience as a teacher and/or learner using primary sources
	Assessment:  Verbal, short pre-test as precursor of today’s key points

II  Sourcing and Document Analysis—close reading, vocabulary, decoding, background knowledge 
	Objectives:  Participants will verbalize barriers to student comprehension and solutions that help students see context as well as content and distinguish observations from inferences
	Activity:  Handouts, small groups analyze single letter about peonage in Mississippi 
	Assessment:  Worksheets, one minute writing, discussion

III  Supporting Student Learning—disciplinary literacies, integrating objectives and assessments, classroom teaching skills
	Objectives:  Participants will verbalize understanding of modeling, scaffolding, and techniques for teaching non-textual information
	Activity:  Slides and worksheets, modeling of and practice teaching how to observe and analyze photographs, maps, and state census
	Assessment:  Pre- and post- test

IV Evaluating Sources with Multiple Documents —corroboration, point of view, contextualization
	Objectives:  Participants will know two methods to scaffold student role as document interrogator 
	Activity:  Small group analysis of group of documents with worksheets 
	Assessment:  Worksheets, process journal entry, discussion


V  Selecting Sources—choosing materials to support objectives
Objectives: Participants will select sources appropriate for the level of student comprehension, generational interests, and course objectives such as rhetorical stance, conflicting points of view, and reliability.  They will be able to explain the principles they used
	Activity:  Participants select six of twelve documents to support a given course
	Assessment:  Rubric, peer assessment using rubric, discussion


Second Day

VI  Interpretation/Synthesis—elements of a strong interpretation, integrating primary and secondary sources, using anniversary “texts,” rhetorical analysis
	Objectives:  Small groups will create worksheet to support student interpretation
	Activity:  Small group activity with first-hand accounts, textbook, and commemorative texts 
	Assessment:  Worksheets, discussion   

VII  Sizing, Timing, and Classroom Management—“Less is More,” guiding small group work, stewardship of documents
	Objectives:  Participants will give their reasons for choosing an appropriate number of sources.
	Activity:  Anecdote, slides, repeat of Activity V for different length classes with 
	Assessment:  Discussion

Post-test as review of workshop content before capstone activity

VIII  Assessment—non-verbal, verbal, worksheets, one minute response, tests, rubrics, creative work
	Objectives:  Participants will be understand range, benefit, and constraints of assessment tools
	Activity:  Slides, small groups create assessment tool for a sample activity 
	Assessment:  Peer feedback, discussion

IX  Putting It All Together—capstone activity
	Objective:  Using a provided rubric, participants will use skills learned in the workshop to design an activity stating theory and objectives for a given course and student cognitive level. They will select sources, design the activity, and indicate necessary contextual information to meet objectives.  They will create worksheets/scaffolding and assessment materials.
	Activity:  Participants, as pairs or small groups, will create a poster or PPT describing their activity for a given course and present it to the class
	Assessment:  Rubric handed out before they begin, peer evaluation.

X  Collaborations and Partnerships—benefits and challenges of initiating and flourishing in partnerships 
	Objective:  Participants will verbalize three principles of collaborating with course instructors, other librarians, and administrators
	Activity:  Slides, discussion of participant experiences and how workshop will impact their outreach

Advance Readings:
(Forthcoming SAA modules on teaching with primary sources when they are available)

Samuel Weinstein, Historical Thinking and Other Unnatural Acts, (Philadelphia: Temple University Press, 2001), 1-22 (Introduction).
http://www.temple.edu/tempress/chapters_1400/1518_ch1.pdf 

Peter Carini, “Archivists as Educators: Integrating Primary Sources into the Curriculum, Journal of Archival Organization, 7/1/2, 41-50
	
	http://dx.doi.org/10.1080/15332740902892619



James Gerencser and Malinda Triller, “Hands-on Instruction in the Archives: Using Group Activities as an Engaging Way to Teach Undergraduates about Primary Sources,” Journal for the Society of North Carolina Archivists 6/2 (Winter 2009), 55-66.  
	http://search.ebscohost.com/login.aspx?
direct=true&db=lxh&…




Audiovisual Needs
This workshop will require a projector for the co-presenters and access to the internet for students.  Hopefully a number of students will bring laptops so the class will not require a computer lab.  It will not require other audiovisuals.


Principal instructor
Doris Malkmus, historian and archivist, became the inaugural instruction archivist at Penn State in 2013 after publishing and presenting in this field since 2007.  She retired in December 2014 to relocate to the Midwest.  She published several articles and book chapters about teaching with primary sources and co-presented four workshops—for MARAC, the Pennsylvania Library Association at ALA in Philadelphia, and National History Day, and adult education continuing education credits in western New York.  See attached CV.  She is currently chairing a working group for RAO to establish an interactive, online resource repository for sources in teaching with primary sources.  She is in conversation with the SAA Publications Editor Chris Prom regarding co-authoring with Beth Yakel the first module of the Teaching with Primary Sources Module One:  Contextualizing Archival Literacy: Environments and Issues.
.

Malkmus has experience teaching history courses at the University of Oregon (M.A., 1993) and the University of Iowa (Ph.D., 2001).  She began a love of presenting primary sources to classes while an archivist at the Iowa Women’s Archives (1997-2001) and has had enthusiastic responses from instructors and faculty at Penn State.

Assistant instructors
Malkmus will ask archivists who are well-known for publishing and presenting on teaching with primary sources to co-instruct this workshop according to the location and date.

